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WHY 

SELF -REFLECTION 

AS A

TOPIC TODAY?

1. Interesting and useful topic for professional, academic, and 
personal endeavors

2. Helpful in professional, academic, and personal learning

3. Requires guidance or mentoring at times

4. Individualized, creative, artistic, & intellectually stimulating

5. Practical and simple BUT systematic and organized

6. Promotes strategic planning for future library instruction 
lessons

7. Facilitates setting goals and being progressive

8. Proactive by taking action based on conscious, systematic 
self-reflections about library instruction

9. Fosters differentiated library instruction to address diverse 
learning styles and learning challenges

10. Prevents impulsiveness, boredom, lethargy, and stagnation.



TODAYõS TOPICS

ɀ Why self-ǊŜŦƭŜŎǘƛƻƴ ƻǊ ŎǊƛǘƛŎŀƭ ǊŜŦƭŜŎǘƛƻƴ ƛǎ ǘƘŜ ǘƻǇƛŎ ŦƻǊ ǘƻŘŀȅΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴΚ
ɀ What is reflection?
ɀ Why reflect?

ɀ Formative and Summative Assessments in Peer Observations
ɀ [ƛōǊŀǊȅ ƛƴǎǘǊǳŎǘƻǊΩǎ ǎŜƭŦ-reflection: Formative Assessment
ɀ Peer Observations:  Formative and Summative Observations

ɀ Reflection Theories

ɀ Reflective Practice +  Action Research

ɀ Reflective Teaching

ɀ Reflection-in action

ɀ Reflection-on-action

ɀ Reflective Practice and Annual Reports

ɀ Templates for Reflective Library Instruction Practices
ɀ Reflection activity for formative assessment
ɀ Self-reflection: Tiered reflection activity
ɀ Self-reflection for action planning
ɀ Self-reflection for professional practice
ɀ Annual Report  template based on reflective practice



WHAT I S REFLECTION AS A TEACHING PRACTICE ?

ɀάǘƘŜ ǘŜŀŎƘŜǊΩǎ ǘƘƛƴƪƛƴƎ about what happens in classroom lessons and thinking 
about alternative means of achieving goals or aimsέ

Cruickshank and Applegate (Kathleen M. Bailey, Andy Curtis & David Nunan, 2004)

ɀ Teachers to think, analyze and objectively judge their classroom action.

ɀ Teachers identify issues in the classroom, reflect on them, and think of  solutions or ways 
to address these issues differently.

ɀ Self-reflection of library instruction requires systematic, organized,

ƻƴƎƻƛƴƎ ƻōǎŜǊǾŀǘƛƻƴ ƻŦ ƻƴŜΩǎ όƻǊ ƻǘƘŜǊǎΩύ ǘŜŀŎƘƛƴƎΦ  

- --Then, plan for the next action to take resolving a particular issue.



JOHN DEWEY (1859-1952)

òREFLECTIVE THINKING ó CAUSES D ISCOMFORT AND UNEASINESS .

ɀReflection is clearly purposeful because it aims at a 

conclusion.  

ɀThe purpose of reflecting is to untangle a problem or to 

make more sense of a puzzling situation.

ɀReflection involves working towards a better 

understanding of the problem and ways of solving it.

( Dewey as cited in Loughran, 1966). 



SELF -REFLECTIVE

TEACHING PRACTICE

1. What is reflection in teaching/library instruction?

2. What is the purpose of having a self-reflective 

library instruction practice?



WHAT I S REFLECTION ?

ɀReflection is part of learning and thinking. 

ɀWe reflect in order to learn ǎƻƳŜǘƘƛƴƎ ŀōƻǳǘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ 

learning or the dynamics of the classroom environment 

ɀWe learn as a result of reflecting, giving thoughtful 

consideration to an experience.

ɀ²Ŝ ŀǊŜ ǇŀǊǘ ƻŦ ŀ άƭŜŀǊƴƛƴƎ ǎƻŎƛŜǘȅΣέ ŀƭǿŀȅǎ ƻōǎŜǊǾƛƴƎΣ ŀƴŀƭȅȊƛƴƎΣ 

and adapting (Schön, 1987).



REFLECTIVE L EARNING AND REFLECTIVE TEACHING

ɀ ¢ƘŜ ǘŜǊƳ άreflective learningέ ŜƳǇƘŀǎƛȊŜǎ ǘƘŜ ƛƴǘŜƴǘƛƻƴ ǘƻ ƭŜŀǊƴ ŦǊƻƳ ŎǳǊǊŜƴǘ  ƻǊ ǇǊƛƻǊ 
experience (Moon, 2004).

ɀ ¢ƘŜ ǘŜǊƳ άreflective teachingέ is a process where teachers evaluate their own teaching 
practices:

ɀ what is currently being done 

ɀ why is it being done 

ɀ how well students are learning. 

ɀ άwŜŦƭŜŎǘƛǾŜ ǘŜŀŎƘƛƴƎέ  involves the following:

ɀ Analyzing how something was taught and its outcome

ɀ Examining how the practice might be improved or changed 

ɀ Applying differentiated instruction methodologies for better learning outcomes. 



WHAT I S A SELF -REFLECTIVE TEACHING PRACTICE ?

ɀ Engaging teachers in a self-study about their own teaching practices and their 

own classroom learning environment.

ɀ Self-reflective teaching practice must be a consistent, regular, systematic, 

evaluative practice that speaks to the two stages of a lesson:

1. Planning and organizing a lesson.

2. Executing the plan. Presenting a lesson following the new action plan.

(Roffey-Barentsen& Malthouse, [p. 163], 2013)



REFLECTIVE L IBRARY I NSTRUCTION

1. What are we doing now in class?

2. Why is the lesson(s) being taught 
this way?

3. How well are students learning?  
What are the learning gaps?

4. How are we identifying whether 
learning is taking place?

5. What are we going to do about 
this to maximize learning 
outcomes?

1. Analyze how something was 
taught and examine the learning 
outcomes.

2. Consider other methodologies 
and strategies that might improve 
learning outcomes.

3. Organize and plan the new 
approach.

4. Executive the new teaching and 
learning technique(s).



TO SELF -REFLECT

OR

NOT TO SELF -REFLECT

ON

LIBRARY INSTRUCTION ?

With or without self-reflection

What to consider in self-reflection



TO SELF -REFLECT OR NOT ?

WITH

SELF -REFLECTION

1. Teachers who self-reflect should 
follow a systematic, conscious 
process (Dewey, 1933).

2. Teachers who self-reflect make 
informed decisions about their 
teaching based on awareness, 
development, and growth 
(Dewey, 1933).

WITHOUT

SELF -REFLECTION

1. Teachers who do not reflect on 

their own work becomes slaves to 

the same routine (Dewey, 1933).

2. Teachers who do not reflect are 

driven by impulse, tradition, 

and/or authority (Dewey, 1933).



WHAT TO CONSIDER

IN A

SELF -REFLECTIVE L IBRARY I NSTRUCTION PRACTICE ?

1. Take into account student population, educational level, intellectual acumen, 

organizational and planning skills, cultural and linguistic challenges.

2. Be aware of learning styles, learning challenges, teaching strategies, teaching & learning 

tools, etc.

3. Rotate around the room to observe that everyone is engaged.

4. Prepare leveled and differentiated teaching and learning materials: vary activities from 

partner/small group work, pair share TO individualized work TO whole class share

5. Have some method of taking notes for yourself: clip board, Google docs, post its, etc.

6. Get feedback from students: evaluation form or exit slip.

7. Use your notes and feedback from students and/or teaching faculty in your self-

reflections.



L IBRARY

I NSTRUCTOR õS
SELF -REFLECTIVE

PRACTICE

1. Be conscious of what is 

going on during the lesson

2. Be aware of what is working 

well, moderately, or not at 

all

3. Be observant about learning 

styles and learning 

challenges

4. Be mindful of differentiating 

instruction for diverse 

learners.

The most 
challenging thing 

ǿŀǎ Χ
L ǿƻƴŘŜǊ ΧΦ

Today I 
ŘƛǎŎƻǾŜǊŜŘ ΧΦ

Today I asked 
ΧΦ

The most 
difficult thing 

was

Today I was 
successful 
ōŜŎŀǳǎŜΧΦ

Today I was 
unsuccessful 
ōŜŎŀǳǎŜ ΧΦ

Today I was 
successful because 

ΧΦ



Simple

Systematic

Develops 
awareness

Prepares  you 
to take 
action

Self-Reflection Template on Library Instruction



TEACHABLE M OMENTS !

GREAT OPPORTUNITIES

TO

ENGAGE STUDENTS

1. Teachable moments should be 

included in self-reflections

2. Teachable moments inform library 

instructors what students know and do 

not know.

3. Teachable moments facilitate building 

new knowledge on prior knowledge.

4. Teachable moments provide feedback 

on what the next plan of action should 

be.



FORMATIVE AND SUMMATIVE

ASSESSMENTS

IN

PEER OBSERVATIONS

1. Self-!ǎǎŜǎǎƳŜƴǘΥ CƻǊƳŀǘƛǾŜ ό[ƛōǊŀǊȅ LƴǎǘǊǳŎǘƻǊΩǎ ƻǿƴύ

2. Peer Observation: Formative Assessment (by invitation)

3. Peer Observation:  Summative Assessment (assigned)



WHY

FORMATIVE

ASSESSMENT ?

What is formative assessment?

1. Formative assessment, including diagnostic testing, is a range of 

formal and informal assessmentprocedures conducted by library 

instructors during the learning process in order to modify teaching 

and learning activities to improve student learning outcomes.

2. Formative assessment facilitates differentiating within a lesson.

3. Formative assessment can be done through self-reflective teaching 

practices and inviting another individual for a peer observation.

4. Formative assessment helps professional development, remaining 

current in teaching methodologies and strategies.

5. Formative assessment is a preparatory process for the summative 

assessment which is often assigned and more formal.

6. Formative assessment ƛƴŎƭǳŘŜǎ ȅƻǳǊ ƻōǎŜǊǾŀǘƛƻƴǎΣ ǎǘǳŘŜƴǘǎΩ 

contributions about your teaching and the presentation of the topic, or 

observations done by colleague(s) who have been invited to your class.



L IBRARY I NSTRUCTOR SELF -REFLECTION :

FORMATIVE ASSESSMENT

ɀ Select a method that is easy for you to follow a daily practice (e.g., clipboard, notebook, 
Google docs, notepad, post its, etc.)

ɀ Develop a system for taking notes during class time or as you rotate around the class.

ɀ Take time to think about your notes

ɀ Discuss with a colleague or administrator:

ɀ what you did

ɀ why you did it

ɀ what the learning outcomes were

ɀ Be consistent and regular in writing your reflections

ɀ Be systematic and organized in differentiating instruction and experimenting with various 
teaching and learning tools.



KEY POINTS :  REFLECTIVE L IBRARY I NSTRUCTION

ɀάCritical reflection -- powerful ǘƻƻƭ ŦƻǊ ǘƘŜ ƛƳǇǊƻǾŜƳŜƴǘ ƻŦ ǘŜŀŎƘƛƴƎ ǇǊŀŎǘƛŎŜέ

ɀ Use of personal reflections, planning, organizing, observing 

ɀ Feedback from students and other sources such as cross-collaboration  

partners such as librarians, teaching faculty, and academic support services 

colleagues.  

ɀ Library instructors might not automatically engage in sound self-reflection like 

teaching faculty do:

ɀ Because librariansΩ work might be perceived as service-oriented rather than 

purposeful teaching.                                               (Lupton, 2012)


